



Teacher’s Guide

Introduction

  ‘Global Issues in English’ is a text for elementary and intermediate learners of English. Much of it is self explanatory. It is designed for students (and teachers) who feel that elementary language need not necessarily restrict itself to vacuous topics, but who recognize that carefully designed texts can make serious issues accessible to students of limited linguistic ability.


Each unit follows a similar format, beginning with carefully controlled receptive language practice and moving into controlled language practice and finally a more productive phase towards the end of each unit. There are many exercises in which key language can be recycled in a ‘meaning centred’ context. Collaboration, pairwork, extensive and intensive listening and reading are all used to this end. These are then re-enforced with the more ‘creative’ aspects of learning such as personalization, discussion, internet projects and presentations. All the skills of listening, speaking, reading and writing are emphasized. It should be noted that this book is best studied with another person or people; self study will be of limited benefit. 


This guide will also provide teachers with a number of options. One of the book’s presuppositions is that teachers are sentient beings who know the needs and levels of their students, and it also realizes that no text can precisely meet the needs of all students. These options, therefore, allow teachers a wide degree of flexibility in order to match the needs of their classes. The options are presented in the guide to each unit and also at:





http://world-issues.net


This address not only provides back-up material for students’ internet projects, but it also provides a range of supplementary teaching material for teachers. In addition, it is an ‘open source’ resource into which any teacher may contribute their ideas for others to use. Feel free to exploit it not only for the benefit of your students, but also for the benefit of the global educational community. 


Note 1:  The text uses the metrical system with US spellings. Students should be made aware that meter=metre, liter=litre etc. A billion is a thousand million (1,000,000,000) and a trillion is a thousand billion.

                                                                                                                                                           
Note 2:  Many of the principles underlying the exercises are explained in Unit 1, and not thereafter. For those who dislike teacher’s manuals, it is suggested that you, at least, peruse Unit 1.

Note 3:  This guide will be updated from time to time. Feedback is always   

appreciated. 

Unit 1             
 

Population
Exercise 1
The juxtaposition of contrasting images should provoke some thought and set the scene for what is to follow. Students, working together, should try to answer questions 1 and 2. For question 3, have the students write one or two words beside each picture. No more. Overloading weaker students is a danger.  The purpose of question 3 is to find out some vocabulary that students may already know concerning the unit, confirming its correctness and selectively sharing it with the rest of the class by writing some (student generated) examples on the board. At this particular juncture, productive language is not a goal.

Exercise 2
     Again, students work in pairs to try to match the vocabulary. They should try to do as much as they can without a dictionary, then consult with friends and finally use a dictionary. When finished, teachers should go over the exercise and ensure that it has been answered correctly. This is important as this exercise becomes a point of reference for students later in the unit. They should be encouraged to refer back to it if the need arises. 

Exercise 2b

It is very important that students familiarize themselves with large numbers at this stage of the text as they are crucial in understanding many of the issues in this book. Once the principles are understood, students quickly become comfortable with this item of language, though occasional reinforcement is a good idea.


Before starting Exercise 2b, teachers should give examples of large numbers (how they are written and how they are spoken) on the board. The principle of reading the digits before each comma (or period) and then adding the particular unit is not a difficult one, and is readily picked up. The word ‘point’ (as, for example, in 6.5) should also be taught.


Option 1:  When students have finished the exercise, the teacher can dictate some large numbers.


Option 2:  Better yet, have students write down some large numbers, then dictate them to their partners.


Option 3:  Make a population quiz, asking about your school, your city, your capital etc. Give multiple choice answers if you feel your students need them. Write the numbers in figures and in long hand.

Exercise 3

This is an extensive listening exercise.  There are only three questions per exercise and it should be emphasized to the students that that they are the only points that need to be answered. Before starting the listening, students should (in pairs) speculate on what the answers might be. Don’t spend too much time on this as wild speculation (or silence) tends not to be very productive. Play the tape once without stopping. Have students share what they were able to catch. Play the tape two or three more times stopping (or not, at your own discretion) according to how well the students respond. Confirm the answers when finished. (Some students go straight onto the Language Focus work of Exercise 4 without being told to. This should be discouraged, as the skills required for both exercises are different.)
         Option 1:  The tape scripts are in the back of the book. Do NOT tell your students this and, at this stage, students should be discouraged from looking there. The tape scripts at the back offer a variety of alternative questions some of which can be added judiciously to the questions in Exercise 3 at the teacher’s discretion. This is for higher level students, but, even here, I would suggest they not be weighed down with too many questions. For advanced students, the listening practice may be used simply as a note-taking exercise.

      Option 2:  The tapes scripts may also be used as an extensive reading exercise preferably later in the unit. Students should read the questions before looking for the answers in the text. They may give short or full answers at the teacher’s discretion. If this option is chosen, it is very strongly recommended that it be done after the Profile. In this way it reinforces everything that has gone before in the unit and gives them a sound basis onto which they can develop their discussions and presentations. I have always made use of this reading option. Only quite advanced classes will not need it.
Exercise 4
     To be done in pairs. Most of the language was in the listening exercise, some of which students will have unconsciously absorbed.  Students should be reminded to refer back to Exercise 2 for some of the questions. When students have done as much as they can, teachers may play the tape again, stopping at appropriate points. The number of times that teachers play the tape and the number of times the tape is stopped will depend on the level of the students and the teacher’s own judgment.

Option 1:  Teachers can write the answers randomly on the blackboard. Students select the appropriate answers.

     Answers:   1. change/increase/grow    2. increased/grew     3.  birth rates     

 4. population    5. causes     6. In order to        7. fast/quickly     

 Exercise 5
       Divide the class into pairs: students A and B. Students B close their books. Students A read the question and the three possible answers. Student B listens and tries to guess the correct answer. Having students asking all three questions --with their partners closing their books-- seems to work better as both students can then focus on the questions. When Students A have finished, they close their books and Students B ask the questions in the rear section. The exercise encourages the students to speculate, gives more practice at reading numbers, provides models for asking questions and provides listening comprehension for the student being quizzed. Importantly, students enjoy the format. When students have finished, the teacher should confirm the answers with the whole class. 

     Option 1:  For lower level students, do this exercise as dictation. The student who is listening should write down the three options before giving an answer. Alternatively, the teacher can dictate.

     Option 2:  Students write the correct answer forms for all the questions.

     Option 3:  (To be introduced at a later stage as a mini project) Students make quizzes of their own.

 Exercise 6
     The exercise provides a language model for the pairwork which follows. It can be used as a point of reference for less confident students.

     Option 1:  Students write their own questions which they then ask their partners.

Exercise 7
     Before beginning this exercise, it is essential that students know what questions they must ask. Have the students brainstorm before starting. Try to avoid writing the question, (or write it and erase it if absolutely necessary) as that will detract from the communicative aspect of the exercise. 

     Students dictate the graphs to their partners either in a question and answer format (as modeled in Exercise 6) or as straightforward dictation.

     Option 1; Graphs can be completed by teacher dictation, especially in lower level classes.

Profile
      The profile adds a personal dimension to the unit. The first six questions can be treated as straightforward reading comprehension questions, the seventh as a personalization exercise. Elementary classes may benefit from doing the last question with very specific reference to the text, i.e. going through the text sentence by sentence and giving answers that are true for themselves. (This is possible for most, but not all, sentences). It is worth spending time on Question 7, as it can produce some quite reflective and thoughtful work from the students.

Exercise 8
     Note on data: ‘There are lies, damned lies and statistics’. Students searching the internet may find some discrepancies in some of the figures I have provided. Some of these are statistically insignificant; others are more difficult to explain. A common source of discrepancy arises with some of the ‘per capita’ data because this is often measured in two distinct ways: the first is a measure of what each person uses in their daily lives, the second adds the total sum of a commodity and divides by the population of the country. Results differ hugely. I have used the former calculation and titled it ‘domestic’ use.


Teachers should be aware, though, that there is a surprisingly wide range of figures to be found throughout the internet, even among ‘respectable’ institutions. Use your own judgment.    


Exercise 8 is divided into two sections, the discussion section, which allows students to talk about their personal association with the unit’s theme, and the internet section which allows students to find out more information of the unit’s theme in a social context and to present it to the class.

Discussion: Students can go through the questions in groups or pairs. Some of the material is recycled from Exercise 1 and the Profile. 

 Option : The exercise can be done as a class questionnaire.

Internet and presentation:  This is the most demanding (and most rewarding) part of the text. Some students, confident of their computing skills, take to it extremely well, others need substantial teacher support. Two students per terminal (or groups of students working in teams) can do much to alleviate this.

Internet addresses were originally provided in the student texts, but because they often   change and because they tend to channel all students in the same direction, it was decided to omit them. The following addresses may be useful. Please add your own.




http://www.census.gov/ipc/www/idbsum.html




http://www.library.uu.nl/wesp/populstat/populhome.html
                                    http://www.nationbynation.com
http:/www./nationmaster.com
Presentations may be done in several ways.

* in small groups in the class. Up to four participants (or participating teams) per group, each reporting on a different country. Teachers should allocate a different country to each student/group to ensure that there is a representative global balance.  This approach is the least intimidating and the least time consuming. It may also be the least thorough in terms of linguistic range and depths.

           * as a poster presentation, posters to be completed for homework.

       
* as a power point presentation.



The time required for this exercise will vary hugely depending on how much work students have previously done on presentation skills. If presentation skills are to be an integral part of the curriculum for students who have little or no experience of this kind of work, teachers should allow several hours of class time to perfect them. For students who have some background in presenting material, clearly less time will be needed. Peer evaluations can be a useful means of assessment.



Option : Teachers may like to allocate one country to each student (or group). This country will be the ‘student’s country’ for the duration of the course and they will build up an extensive profile on that country week by week.  

Option 2: Large scale presentation projects can be embarked upon at a later stage of study when students are more comfortable with the issues and language involved. These could also combine data from other units.

Unit 2


Garbage

N.B.
   As previously mentioned, the basic format for each unit is the same, so guidance will not be repeated unless it provides alternative approaches or other considerations. 


Exercise 1

Bring a bag of mixed garbage (i.e. representative items of paper, card, glass, cans etc) into the classroom. Clarify vocabulary (polystyrene, PET bottles etc.) Strew the garbage on the floor for dramatic effect.

Exercise 3

For question 1, point out that you would like the students to note the two categories that are mentioned in the listening. Students who come up with different categories (burnable, unburnable) should be acknowledged.
 While the vocabulary section ( Exercise 2) lists and defines ‘developing countries’, the listening features ‘developed countries’. This is to mildly exercise student initiative. If you think it may confuse, clarify the two terms.

Exercise 4

Answers:   1. waste     2. domestic/household      3. recycled    

  4.  incinerators      5. landfills     6. full 

Exercise 6

Ensure that students are familiar with the word ‘least’ (question 1).

Exercise 7

Notice that the question forms practiced in Exercise 6, while very similar, are not exactly the same as those needed for Exercise 7. Brainstorm and/or provide a model form: (What percent of American garbage is recycled?) and ensure that students are familiar with the necessary language, (such as the adjectival forms for each country).

Profile

Questions 1-4 are straightforward comprehension questions. Questions 5-6 require more thought and time and should be dealt with separately.

Exercise 8


Students should be directed to Ministry of Environments of the various countries. They usually provide a range of information on recycling.



The following home pages may also be useful:


http://www.epa.gov/epaoswer/non-hw/muncpl/facts.htm (USA - non metric)


http://www.env.go.jp/recycle/panf/fig/e-guide.pdf  (general information about Japan)


http://www.env.go.jp/en/jeg/waste/wastes.html        (about Japan)


………………………………………………………….


………………………………………………………….


………………………………………………………….

Unit 3
     


Global Warming
Exercise 4

Answers:
1. warming
2.  caused....increase
3.  carbon dioxide

4.  fossil....cutting
5.  ozone layer     6. produced       7.  are produced

Exercise 7 



Brainstorm and/or provide a model answer for the question: ‘How much carbon dioxide did the average African (American) produce in 1960?’


*Note: This unit provides a good example of ‘discrepancies’ mentioned in Unit 1. Average carbon dioxide emissions are measured in two main ways. The first (and the one used in this text) is simply to measure how much carbon dioxide people produce as they go about their daily lives. Thus, an average American produces approximately 5 tons of CO2 per year. The second system estimates the total amount of CO2 put into the atmosphere by a particular country. This includes CO2 produced by farming, cement production and public transportation. This figure is then divided by the total population. Results are much higher: the average American produces about 20 tons of CO2 a year. Students doing their own research may be confused by this. Teachers should use their own discretion as to the extent they include such information in their classes.

Profile  


Questions 1-6 may be done as simple reading comprehension exercises; questions 7 and 8 can be discussed in pairs or groups before written answers are produced (possibly for homework).


Option: Students can change the information in the first paragraph to match their own lives. For example, ‘I am a twenty-one year old Frenchman. I live alone in an apartment in Bordeaux etc. etc.’


Option:  Students (or the teacher) can design a questionnaire and conduct a survey on matters covered in the profile. They can then interview each other, or members of the public.

Exercise 8 



The following pages may be useful. Please add your own.

http://yosemite.epa.gov/oar/globalwarming.nsf/content/emissionsindividual.html (US Environmental Protection Agency)
http://www.eia.doe.gov/environment.html
http://earthtrends.wri.org/  (Click on ‘Climate and Atmosphere’, then ‘Data Tables’)

http://www.nationmaster.com  (This site has a wealth of information, though a little complicated to use. Students can generate their own tables by choosing countries, categories--in this Unit, ‘Environment’-- and specific statistics. Students can manage this with a little guidance and practice).

………………………………………

………………………………………

………………………………………




 Unit 4



Oil
Exercise 2:


As pointed out in the note in the textbook, oil is often measured in barrels. It is important that students be completely aware of this.

Exercise 4:
1.  without
   2.  produce/make
   3.  makes
   4.  pollution      5.  produces

6.   uses
   7.  last
   8.  difficult/expensive 

Exercise 7:
     Through brainstorming and/or modeling ensure that the students are familiar with the question forms:


Student A:  How much oil does the average (American) use every day?

            Student B:  How much oil does (Russia) use every day?

Profile:

As in the previous unit, have students personalise wherever possible.

Exercise 8
Recent rises in the price of oil is something that students can monitor. The effects on their lives is a useful topic for discussion.  The following pages may be useful. Please add your own.

http://www.nationmaster.com (As in Unit 3, but this time select the ‘Energy’ category and choose the statistic you would like to see. 

http://www.eia.doe.gov/pub/oil_gas/petroleum/analysis_publications/oil_market_basics/Full_contents.htm
Unit 5 



Water
Exercise 4
Answers:   1.  of
2.  amount/percentage

3.  Because
 4.  is used

      5.   irrigate
      6.  share/take/use
      7.  average

* Number 3 (Because) causes problems. (Many students write ‘Drinking’ which is may be considered acceptable by some teachers). The tape contains two examples of the structure, so can be played selectively to help.

Some teachers may like to introduce the concept of ‘virtual water’ in this unit. Virtual water is the amount of water it takes (through rainfall or irrigation) to produce a certain amount of food. The International Water Management Institute gives the following figures:

To produce 1kg of wheat requires 1,790 liters of water.


        1kg     rice              
2,380


        1kg     maize             
1,390

                    1kg     beef

9,680


        1kg     pork

3,680


        1kg     onions

140


        1kg    tomatoes

130 

 Perhaps make a quiz or have students do research and make a quiz themselves.

Exercise 8
http://www.nationmaster.com (See Unit 5 for how to use this site.)
 http://www.wateryear2003.org (especially the ‘Education Center’ and the ‘Facts and Figures’ sections)
* A useful specific piece of research that I use is the damage being done to the Aral Sea.
There are numerous sites, many of which are clear and graphic, readily lending themselves to poster presentations.

Unit 6


Tropical Rainforests
Note: It is a good idea to clarify the differences between temperate forests and tropical rainforests.  Temperate forests produced softwood used widely in paper production and housing. Russia, Canada, the US and Finland are the largest producers. This unit generally focuses on problems associated with tropical hardwoods.   

Exercise 4
1. resulted/have resulted     2. faster     3.   because/as    4.  so      5.  store

6.  prevent/stop       7.  becoming extinct      8.   farms/plantations/ranches/houses/furniture

Exercise 8

http://www.ran.org/info_center/factsheets/ 


(especially go to ‘rates of destruction’)

Unit 7


Rich and Poor
 Exercise 4

1.  getting poorer/ growing poorer     2.  interest rates     3.  debt      4.  aid      5.  spending

6.  repay

Exercise 7

In this unit the format for this exercise has changed. I think it is self explanatory. However, it is a challenging exercise for elementary students and may require some assistance.

 Unit 8


Disease
Exercise 2

1. Infectious/another        2.  symptoms
3.  is caused

4.  causes


5.    cure           6.  more common/more usual
7.  include

Unit 9


AIDS

Exercise 2

1.  spread      2.  HIV positive        3.  cure
4.  becomes/grows/gets
5.educate/teach

6.   well-educated
7.  stop/prevent

Unit 10


Weapons and War

Exercise 2

1. spending
2.  civilians
3.  health/education
4.  injured
5.   in
  

 6.  dangerous/expensive
7.  forced
Unit 11


Children

Exercise 2

1.  under/below
2.  key

3.  drop/financial
4.  who

5.  protection


6.  earn

7.  shared  
Unit 12


Women

Exercise 2
1.  rights
2.  from
3.  as many
4.  Less/fewer

5.  take care of



6.  independent
7.  made
8.  to

Unit 13


Some Bright Patches
 Exercise 2
1.  solve
2.  understanding
3.  importance
        4.  are being cut/have been  cut

5.  provide/supply
6.  are being/have been
7.  growing
   8.  Health



9.  pressure


